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From the Editors’ Desk ... In this issue...

Are we leaving them behind...

Ever since the civilizations have evolved diversity in its ..
Reminiscences

most literal form as ‘variety’ and ‘differences’ has been an
inherent attribute through various manifestations. Ours GETF - FHIGT

is indeed a diverse society; be it the diversity in language, Pre Service teacher training
culture, life style, education and what not. If we see the degree courses....

present times, the fast changing demographics along with 3 5 ;
increased access to education have heterogenized the E Reare
educational scenario too. In today’s classroom, the IHEYT \’VZ'/%

concept of diverse learners is acquiring significant
attention of educators. There is, a growing awareness and
sensitivity towards individuals as learners, having unique
talents, experiences and backgrounds that influence their
thinking, learning and engagements with others. This e CIE foundation day eve ( Cultural
reality of diversity in Indian classroom and inclusion Programme) _ 18" December 2015
raises the question of how well prepared are we to . th
‘include’ all children in our classrooms. We as teachers Basu Memorial Debate — 19
and teacher educators face many challenges to meet the February 2016

learning needs of our children. Our pre-service teacher Basu Memorial Lecture — 26™
education programmes at secondary level still need to February 2016

sensitize the prospective teachers to celebrate diversity.

The articles in this issue draw our attention towards

diverse learning and moving towards inclusion. The

scholars through these articles have tried to initiate us

into this realm of on-going deliberations. We invite our

readers to share their observations, experiences, point of

views for further discussion through this newsletter.

Upcoming Events

To Our Readers ...

Come and join us in this endeavor. Send your memories of association with our alma-mater, let us apprise
each other of the achievements and let’s be proud, share experiences and practices followed by us at our
workplace, which have a significant contribution in the field of education. Ponder for a moment, share your
thoughts and views about education, your assessment or response to various policies and initiatives. You
can send your write-up either in English or in Hindi. Please mail us at ciealumniassociation@gmail.com

Without diversity we would be a mindless drone of a single colored
spectrum. - Anonymus




Are we leaving them behind: A case of high potential learners?

Inclusive education means education of all
students, where all students are equal participants
in the learning process This right is upheld by
the Indian Constitution. Our schools and
classrooms need to reflect this social, constitutional
and legal right of every child to be included in the
educational processes and practices — our
classrooms, now more so than before, need to be
ready to include students from different
backgrounds, with differing needs and abilities.

Human psychology has significantly influenced
our understanding of learners and nature of
learning. One of the major contributions of
psychology in the field of education is to
appreciate diversity among learners. Learners
differ in their choice of learning, style of learning
and capacity of learning. With more than 12 crore
school going children in the country with an
enrolment rate as high as 96.7% (DISE 2013;
ASER, 2014); schools in India are responsible for
shaping enormous human talent. As all human
traits and abilities tend to be normally distributed,
there are students who learn much differently
(slow) as compare to their chronological age peer.
Similarly, there are students who learn much
faster, think much deeper and demand much more
rigor than their average peer group. Such children
have high potentials and thus possess advanced
learning needs or in other words, they have higher
appetite for knowledge. When their learning needs
are not met with appropriate stimulation and
challenge, they become disoriented, frustrated and
underachievers.  Advocating the support for
children with high potentials, National Knowledge
Commission (2009) stated that, “Providing access
to knowledge is the most fundamental way of
increasing the opportunities and reach of
individuals and groups. Therefore, means must
exist for individuals who have the ability to receive
and comprehend knowledge”. Schools are
responsible to provide meaningful education to all
students. The very definition of inclusive education
is incomplete without mentioning the needs of
children who look upon us for more challenge,
more nurturance and more stimulation. If a sixth
grade child is able to complete the prescribed

Reminiscences...

After completing my masters in English Literature,
my obvious choice was to pursue an M.Phil in
English. Yet a suggestion made by my parents made
me appear for the entrance test at CIE. What
followed was a love affair. The archaic charm of the

grade VI mathematics syllabus in two months then
why should he/she be forced to sit in the course for
entire academic year? Why can’t we have flexible
policies which allow him/her to learn at his/her
own pace? Why can’t we prepare teachers who can
enrich or accelerate curriculum as per the learning
needs of the child? We do feel responsible for
those children who lag behind the average group of
learners but we rarely think of those children who
move ahead of the class. With no sensitivity for
such children, we force them to confine to the
norms and adjust with standard means of
curriculum. If in some cases, teachers
acknowledge the special needs of high potential
learners; they feel helpless on how to guide such
students. Education of high potential learners is a
priority area of countries all across the world.
Fondly called as ‘Gifted Children’, these children
are supported with special education provisions
and learning opportunities through various kinds of
academic programs. Gifted Education is a well-
established academic and research field with a
focus on strengthening educational practices,
developing learning resources and training teachers
to optimize the potentials of all learners. Gifted
education is not an elitist concept; it is one of the
most fundamental concepts of need based-learner
centred education. How can we do justice with the
concept of ‘inclusive education’ by eliminating
one segment of special need learners? The spirit of
inclusive education can be realized in true sense
when we pledge to nurture all kinds of diversity
including children who are capable of climbing
academic ladder much faster.

Jyoti Sharma

Associate Professor
Cluster Innovation Centre,
University of Delhi

Reference: The handbook on’ Including Children
with Special Needs’ (2014) by Department of
Education of Groups with Special Needs, NCERT
initiated by Ministry of Human Resource
Development under Sarv Shiksha Abhiyan

building was so inviting on the very first glance. But
the soul of the institution existed in the teachers, who
were institutions in themselves. Prof. K Bose
beautifully sculpted not only my intellect, but my
character too. | also owe so much to Prof. Nargis




Panchapakesan, Miss Devi fondly known as Chechi,
Prof. N. Siddiqui, Dr.M.S. Bawa, Prof. Krishna
Kumar, Prof. RP Sharma, Prof. RN Mehrotra,
Suneeti dee, Prof. Mukhopadhyaya, K.K. Jain sir
Pathak sir, Leena Manhas Ma’am, G.P. Mehrotra sir,
N.K. Dutt sir, Tyagi sir, Prof. Srivastava, Bhatia sir,
Prof. U.S. Sharma, Prof. Mattoo, Dr. Anand Prakash,
R.D. Mehta sir, Prof. Sabharwal and many others.
My time at CIE was an era full of romancing with
ideas and ideologies over endless cups of tea and
‘matthis’. The interesting and erudite teachings were
never limited to the classrooms and the teachers did
not just shape our characters but made a remarkable
difference to our very being.

I fondly remember the morning assembly, the
canteen, the bench outside it which was an eternal
source of discourse and debate, the PT period with us
playing in pure white ‘salwaar-kameez’, and the craft
and woodwork period supervised by Janardan Prasad

qE- gHleT

jee who would always cycle down to see us through

this activity. The librarian not only knew where to

find all the important books by name and location

but could tell each one of us which books to consult

to write assignments based on the name of the
teacher who had given it.

I was perpetually envious of Jaya dee, Gopa, Geeta

Sahni and other seniors- my ‘Guru Behens’ for

getting more attention from Prof. Bose then what |

presumed | deserved.. The experience of a decade

may never be translated or justified through my

ruminations. Nevertheless the Institution speaks for

itself even today.

Sangeeta Chauhan

(B.Ed. batch 1980-81)

Head, University School of Education

GGSIP University, Dwarka,

New Delhi

YehTTeh : ATfecd 3ThicH], Tdig 3deT 35 PRISTRMg AT, 7Y feeel

e 1 400 T9Y

Tecd Tlegeld S Uh UH 37d FolelcHsd
fFdca & fAaAHr IgeTcA® gEdalT o shad Alfgcd
TaH I H IGT died d T OThR & & H #Y 37
& TeATcAs g | 0TSl ATeT o 39el e Idig
HANT H TGATY ST o g TeATCH cATebeled I
HICT A Jehsel T HIRIT & & | Tg eI aedd:
Tdicarer iy T3 & ATETH A Io7eh SiideT el &hr
Jehgel T ATEIH &1 IR § | oGk TdigaATd Fr fafdiest
AT F1 fAdTa-fAeewer safar wa fwy ¥
@ & Tieeryr & Saet T Fo e do HA FT
Teh | e Tecleh H ATMEIcdsh Il T TGl Held:
ar &4 & forar a3 &, U af ST WigATd & 319er
ShAS Wiglcdeh Il HT fad=iel § T8 gad 3R
igeTTy W o 310 swfaay Taas ey off § | svas
arfefeaes 3t 7 wdigary earT IRa e Farfaa,
Ugg 39grdr, 3R Shdarelld ATcen! & AT AT S
foser ofr giFafad § | aRf¥se & qeee garr T
FSeh TAT T TUT fer ara & |

TUTSHC ATET o $H GEcieh T Tl H 3Tl Teh 3TeTaT
TeATcA® T 319a1s ¢ 3R 33t _afdrse weircas
TS o HROT T§ T Idlegealry SR R ford 33
AT T A 31ereT U FATRASE 97 1S § | S31HA @
o Tcd & AIefcash Tl T Hrel HATHAR &

| AT & - Y 51T SEATd WAt & Siget
H 1A 91T, 390 A1G-faaR 9fshar & 30 arel 3o
IRade @l 3ART TAT & ATEIH A Weld o
UHsH & SAH fRAT §1 3§ aE T§ TEaS Win
aifec 1 GHET AT o T T aRE § Wigelrd &
SHIaeT 3 Siiehet & U TaeTlcHe ATee 8T 9 TR |

eIy Toh TG i 81 o761 & dfodh d Tl THT
FEeTfadt #I SE-THST dTel TWeAthR o & | T
Rueffae & &9 & 3o Afarer R Jeea & Pl
AAG F AN IHRA & & AT & 37¢ T T gl
R & §9 # off T &1 & | ek 7 58 T H
TdigaATY & T} &7 Hehelod Y 3o7h 34T s §9 HI
HIHA et T 93T fHAT § | FAgleAT anely & e I’
gl T & TdigaATY a&dd: “THY Al & Ffdfafer
& Toreiia @t off “Tdig FAwr i T T ST HUT
1 e Y fo@rd & | I8 T¥ceh I3 391 3T 7
Teh 31T o § T Jeca Tigatry 1 Afeie efSe, arer
AT 3canfe; W 31eTeT & HIa9T TadT A2t I TT=T
AT aERATE |

- : \
&Y. TS. (2008-09)




Pre-Service Teacher Training Degree Courses: Are they preparing teachers to work in

inclusive classrooms?

At present, three kinds of teacher development
degree programs at secondary level are being
offered by various universities in India. These are
Bachelor in Education (B.Ed.), Bachelor in Special
Education B.Ed.(special) and Bachelor in Physical
Education B.P.Ed. These programs are preparing
professionals for regular schools and inclusive
schools. With the implementation of RTE 2009 and
Sarva Shiksha Abhiyaan (SSA) lot of Children With
Special Needs (CWSN) can be seen sitting with
their non-CWSN peers in the same classroom. The
presence of CWSN has made these schools
inclusive but the question worth asking is, are the
teachers prepared to meet the demands of inclusive
classroom i.e. identifying the learning needs and
modifying the pedagogy accordingly so that
participation of every child is ensured.

A few curricula under these three kinds of
programmes studied from the inclusive education
perspective revealed that—

e In the programme of B. Ed, an attempt was
sparingly made to sensitize the trainees towards
special needs via few topics in the compulsory
course related to psychology and also via
optional courses (not mandatory for all to
study). The programme is only sensitizing the
trainees towards the various categories of
special needs as skill building is out of the
purview of the course

The programme of B. Ed. Special education
aims at preparing experts in only one of the
categories of disabilities via B. Ed. Special
HI/VI/LD/MR/Autism etc. The pass outs of
this programme are usually placed in special
schools. These trained professionals are not able
to work across disability so working in the
inclusive school is ruled out. In addition, these
professionals are trained in pulling out students
with special needs from classrooms in order to
provide one to one session as per the need of
the child

The programme of B.P.Ed. is preparing teachers
to work as physical education teachers in the
regular schools and none of the core courses
have mentioned anything about the CWSN or
disability or Paralympics. The children with
special needs are usually not welcomed in the

playground due to fear of accident or some
miss-happening

The school teaching component of the
programmes commonly known as practice
teaching is an essential part of the teacher
development programme. Few lessons need to
be delivered in the inclusive classroom where
CWSN are present along with non-CWSN
peers. Unless the aspect of practice teaching is
made inclusive, the message will not reach the
field and desired changes may not be visible

In all three kinds of programmes, pedagogy
courses need to be in harmony with inclusive
pedagogy, so that the skills of the trainees may
be enhanced in addressing the special needs of
the learners by making adjustments,
accommodations and modifications in the
regular teaching learning activities.

From the perspective of inclusive education the
teacher training programmes should aim at
preparing teachers who may be able to identify the
special needs in the regular classroom, make the
necessary changes in the teaching learning
methodology, practice the inclusive pedagogy,
conduct ability based evaluation and should be able
to work in collaboration with the other desired
professionals like speech therapist, occupational
therapists etc.

This nowhere, indicates that if such a course is
prepared and implemented it will extinguish the
need of experts prepared by the B. Ed. Special
education. Instead it is simply emphasizing that the
regular teachers prepared by B. Ed should be
trained in inclusive pedagogies so that they are able
to take care of the learning needs of CWSN, to
some extent, with respect to their own discipline,
without relying too much on the special educators.

The teachers trained in physical education need to
be skilled in involving CWSN in various games and
sports and other physical activities after appropriate
adaptations and accommodations in the rules,
procedures and may be also in the required
equipment.

Bharti
Assistant professor
DEGSN, NCERT




05 AT 2015 I 3rETATRAST SaRT AT fAcwT
ARG AT fmar aram| FErr e AT &
THEIR # ARG 30 Hrshd H AT & 94
e Tl & 39 e Sfiaet & 3rgera @ fahg,

AT FRGH & IRFEA H TEUT & Mgy
TR AR T A o HGIeAT SAIaT Bl b
Saet o 3meiRa SRomerRlt seafar & 3egie

T & HoAFAs JAATAT & “oAlel, JdAEe,
AATAS ~ggleleX TaH HagH Yol & eliehrdor
T Tl FEAHHA F AT HAHAS
ATHTLAA & Hraregat At 3mehv Sief « fohar|

39YFT HRHH HT AR &Y Toodolad Hich
foma aram| 3@ R FEATe & qd HeHdT 31 3W
QHT, IT. HEL TS U 4 RIS 38HE & TEAT
q 379eT Afareh Saet T 53 37397d §AR A1 S|
3% gFdAl H Th IR T § J3T AR
Tafaat &1 o o af qEdr R T & f
gerfaat & gfa 3w & X Y| 38 &H
i P R 3 R o1 & T T Y 35 T
aRd fhaml 8d qd oAt TEITAURE $H
3TEYETT 3T ART ARIT of AHATS ITHTATAA &
frereT Ta fasTeT 9x Yehrer STalT T 3rAfaverT &

HETcHT SAfAET Bl & o[ gafT & Aegd &
qara f& adaT= AT A S 6T SR i a5
o1 YT ¢ 3R TRIETT AT ofe Shelel STTN T STl
I T AT 6 I7 & U A HGeAT Bl & 37
ey T i AT H o FT 9ge TG &
AT & g daeh HI o= fhdl fgara & e

YeTeT ey Sl depTold T &

HTIHH & SR IAFATS IJATATAA & T AT
HI APIuT fRAT AT doIRATd  3TAHATS

3T & dadge Ud hageh Ul T Faial
foham aram| ATy 8 3eIHTg AT SaRT &
forT aT AAfAE FgFeieY IRE & TIH 37 &
e o fFar IT| RIS & 37T & FaHATS
3T S BRIT 3T, GeaT TFAAT ¥ FHIR 7
3uTera |3l gl Sl Uegag Aa foRa)




\

'\\
-
2
o4

s

K
%

s Bl

9T, I 3RTAE gAR ol A€ | fA91T 04 AR 3AHATS IATAVRI T HrIehIRf hr Feer & |
2015 3eTehl CETaHTeT 81 IT| Wl I [UBel 38 37l IR asl oeh HoldAas FAITAC &l
ast & AT RIS FEATH H WihT W - gl ST SUTEHET & &9 H SH IATACLAA T Sfad Fofred 7
& T H dqWRIecl FRATEHT & §T H| 39 Hrhhlel YT HgeaquT ANaTeleT fer| 3erH=A1g 3rafATert
# S8l & TEIT T [&affee afafafet & afeg O Feieaiorss vd Rl @ewar & gfa #da
T O FeHREN W, d8 JEAT H AHAS HEHUTaed ¢

AT & T o HeT 3o 319 @1l 9
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